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But in our own time a revolt has taken place against conscious-
ness and introspection. It is said that no really scientific
knowledge can come to us by that road. Science is measure-
ment, and the introspective study of consciousness knows
nothing of measurement. If psychology is ever to yield valid
scientific results, we must, it is said, deny or ignore the fact of
consciousness, and study what we can really see and know—
the behaviour of the organism. Whatever its merits, this newest
of new psychologies is at the moment revolutionizing the
application of psychology to education. "Objective measure-
ments" of intelligence, of progress, of fatigue, of effective
methods of learning, of remembering and forgetting, and even
of the emotions and of character, are now the order of the day
and there can be no question of the utility of some of the
results so far achieved. But the alleged "failure of introspec-
tion" is by no means universally admitted. The psychologists
are frantically at odds with one another.1 Meantime, we must
take heed how far we admit their claims to have solved
educational problems. For the teacher has to deal, not with the
abstractions of a "behaviourist" psychology, but with living,
concrete personalities
Fruitful The preceding remarks are meant to suggest
applications of that, at the present stage in the history of
psychology psychology, we do well to be cautious in
accepting and applying the findings of the
psychologists, and that our caution should deepen to down-
right suspicion whenever these findings do not seem in accord
with what is usually known as commonsense. The student of
education may well be grateful to the descriptive and analytical
psychologist for his work, and especially his recent work
upon such problems as those of instinct and emotion and
sentiment. He should also be grateful to the experimental
1 See Psychologies of 1925 and Psychologies of 1930, edited by Cwrl
Murchison.

